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The	Velvet	Revolution	in	2018	delivered	a	new	breath	to	Armenia,	
inspired	faith	in	one’s	own	power,	and	brought	to	prominence	
the	idea	of	social	harmony	as	a	basis	for	organizing	public	life.	
These	changes	created	a	fertile	ground	for	civil	society	to	have	
more	open	and	in-depth	value	conversations	with	both	the	new	
government	and	the	public.	There	was	and	is	a	significant	need	
in	 conversations	 that	will	 lead	 to	 radical	 and	 lasting	 positive	
changes	 in	 policy-making	 and	 in	 the	 vision	 for	 the	 country’s	
development.	

The	work	of	EPF	in	2019	was	aimed	at	the	forensic	analysis	of	
issues	of	key	importance	to	the	Armenian	society	and	support	
to	 substantive	 changes.	We	 have	made	 significant	 efforts	 in	
identifying	the	foundations	of	the	culture	of	violence	in	Armenia	
and	towards	preventing	violence,	we	have	continued	to	work	in	
developing	legislative	initiatives	and	forming	public	opinion	to	
eliminate	various	types	of	discrimination,	we	have	contributed	
to	the	deepening	of	religious	tolerance	in	the	country,	we	have	
built	 bridges	 of	 dialogue	 between	 citizens,	 civil	 society	 and	
different	levels	of	government	representatives.	

Attaching	 great	 importance	 to	 the	 implantation	 of	 critical	
thinking	 in	 our	 country,	 EPF	 has	 done	 a	 lot	 of	 work	 on	 this	
issue	among	young	people,	 researchers	and	 journalists	 living	
in	Yerevan	and	the	marzes.	The	following	manuals	have	been	
published:	 “Contemporary	 Issues	 of	 Freedom	 of	 Religion	 and	
Belief	 in	 Armenia,	 Georgia	 and	 Beyond;	 Conference	 Report”,	
“Armenia	and	the	Region”,	“Contemporary	Knowledge	 for	 the	
Effective	Protection	of	Interests.	A	compendium	of	various	policy	
issues”	and	“Critical	Thinking;	Logical	Fallacies	and	Misleading	
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Rhetorical	Tricks.”	The	School	of	Critical	Thinking	had	more	than	
50	participants	from	all	marzes	of	Armenia.	We	have	continued	
to	develop	the	capacity	of	civil	society	organizations	with	great	
vigor,	working	with	more	 than	500	civil	 society	organizations	
and	individuals	from	all	over	Armenia.	As	a	result	of	this	work,	
EPF	has	developed	participatory	capacity	building	approaches	
and	 tools	 and	 free	 information	 platforms	 which	 are	 used	 by	
a	 variety	 of	 organizations	 to	 strengthen	 their	 financial	 and	
institutional	capacity.	

The	sustainable	development	of	Armenia	and	the	participation	
of	 citizens	 in	 local	 self-governance	 and	 local	 democracy	 are	
among	the	pillars	that	ensure	progress	in	the	country.	Our	work	
in	these	areas	has	addressed	more	than	forty	communities	and	
about	 two	hundred	participants,	 and	 has	 recorded	 a	 number	
of	 successes	 through	 ten	 InfoTuns	 operating	 in	 all	marzes	 of	
Armenia.	 Valuing	 the	 role	 and	 significance	 of	 independent	
media,	 as	 well	 as	 the	 potential	 of	 civic	 journalism,	 we	 have	
supported	 nine	media	 outlets,	 including	 Hetq,	 which	 created	
a	database	of	state	officials’	property.	The	database	provides	
comprehensive	information	on	officials’	property	and	affiliated	
persons	and	is	freely	accessible	at	data.hetq.am.				

We	hope	you	will	enjoy	reading	our	annual	report.	Our	doors	are	
open	for	everyone.	Follow	us	on	social	networks	and	take	part	
in	our	activities.	

EPF team
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EPF	is	not	only	an	organization	of	equal	opportunities,	but	also	
pays	special	attention	to	gender	equality	and	justice.	

EPF’s	approach	 to	gender	 issues	 is	hinged	on	 its	approach	 to	
other	 social	 issue	 areas.	 EPF	 defines	 critical	 thinking	 as	 the	
ability	to	observe	the	distribution	of	power	relations	in	the	act	of	
communication,	that	is,	to	analyze	what	goal	the	communicator	
is	pursuing	and	what	he/she	wants	to	impel	the	perceiver	to	do.	

In	the	same	way,	EPF	views	the	whole	sphere	of	public	life	as	
a	diverse,	balanced	or	unbalanced	sphere	of	power	 relations.	
Cases	of	unbalanced	power	relations	are	often	manifestations	
of	some	type	of	violence	from	one	actor	of	society	(individual,	
organization,	 limited	 or	 long-term	 institution1,	 etc.)	 against	
another	actor	or	actors.	Balanced	power	relations	are	not	merely	
those	in	which	the	cooperating	actors	equally	share	the	“power”,	
according	to	their	own	understanding,	but	also	if,	from	the	point	
of	view	of	a	third	party,	there	is	no	exploitation	in	these	relations,	
i.e.	where	the	“agreement”	of	one	of	the	actors	with	the	given	
position,	is	not	because	of	public	or	social	(institutional)	pressure	
and	therefore	is	not	a	manifestation	of	structural	violence	in	the	
course	of	life.	In	other	words,	if	the	cooperating	actors	have	equal	
chances	using	the	opportunities	provided	by	society,	and	their	
freedom	of	choice	has	not	been	restricted	either	consciously	or	
“unconsciously”.	

This	approach	not	only	allows	one	to	“correct”	the	imbalances	
that	 currently	 exist	 in	 public	 relations	 (for	 example,	 giving	
people	 equal	 opportunities,	 regardless	 of	 gender	 or	 other	

1. EPF,	following	the	approach	of	Max	Weber	and	Douglass	North,	defines	an	institution	
as	a	lasting	network	of	human	relations,	based	on	certain	“rules	of	the	game”:	behavioral,	
cultural,	management	and	other	“written”	and	“non-written”	laws.

EPF GENDER POLICY
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characteristics),	but	also	to	profoundly	re-evaluate	the	history	
of	the	past	in	order	to	properly	formulate	and	implement	current	
reforms.	For	example,	the	assumption	that	there	are	supposedly	
specific	 “occupations”	 of	 men	 and	 women	 is	 based	 on	 the	
distribution	of	power	in	past	social	relations,	simply	put,	on	the	
“map”	of	structural	violence	inherited	from	the	past.	In	the	past,	
there	were	“few”	women	writers,	not	because	 literary	artistry	
was	or	is	more	“specific”	to	men	than	women,	but	because	the	
socio-economic	 situation	 of	 societies	 did	 not	 allow	women	 to	
find	“time”	 (spare	 resources),	 to	specialize	 in	 that	occupation	
and	receive	public	encouragement	for	doing	that.	

In	 the	 same	 way,	 political	 activity	 is	 not	 an	 area	 based	 on	
violence	and	coercion	and	“therefore”	a	“masculine”	behavior	
par excellance:	 simply	 social	 division	 of	 duties	 did	 not	 allow	
women	to	be	as	active	in	that	activity	as	men	due	to	structural	
violence.	As	a	result,	this	activity	began	to	be	considered	“rough”,	
“immoral”,	“offensive”,	etc.:	 traits	that	are	also	formulated	as	
indications	of	 “masculinity”.	 Today’s	participants	 of	 politics	 in	
Scandinavian	 countries	 or	 the	peaceful	 political	movement	 in	
Belarus	 are	 examples	 of	 a	 policy	 in	which	women	 are	 equal,	
and	 where	 it	 is	 not	 necessary	 to	 have	 the	 above	mentioned	
characteristics	to	participate	in	politics.

The	 same	 also	 applies	 to	 other	 gender	 stereotypes	 and	
prejudices.	 For	 example,	 the	 case	 of	 embarrassing	 men	 for	
engaging	 in	allegedly	“feminine”	work	 (childcare	or	doing	the	
laundry),	and	depriving	them	of	the	opportunity	to	participate	in	
such	work	through	the	combined	means	of	public	reproach	and	
the	structure	of	socio-economic	relations,	also	falls	in	the	same	
category.	

EPF,	 obviously,	 does	 not	 disregard	 sexual	 difference	between	
women	and	men	and	the	social	differences	that	result	from	it.	
But	in	all	the	above	cases	the	social	situations	are	not	directly	
dependent	on	biological	differences.	If	in	the	past	people	simply	
did	 not	 think	 about	 these	 issues	 due	 to	 economic	 hardship,	
in	 the	present	day	 there	 is	 simply	no	need	 to	continue	 these	
practices	 anymore.	 Humans	 have	 already	 proved	 historically	
that	they	can	and	should	“artificially”	build	their	society	and	the	
future,	regardless	of	their	biological	characteristics.	For	example,	
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through	the	creation	of	artificial	technologies	humans	can	soar	
in	the	air,	although	they	do	not	have	wings.	

Patterns	 of	 structural	 violence,	 as	 one	 can	 see,	 have	 given	
specific	genders	an	advantage	in	engaging	in	a	given	activity,	
created	 obstacles	 to	 attempts	 of	 changing	 this	 situation	 and	
have	 predetermined	 the	 ethical-valued	 “coloring”	 of	 certain	
activities,	 for	 example:	men	 should	 engage	 in	 politics	 and/or	
war	because	those	are	“not	a	women’s	job”.		

It	is	this	socio-structural	imbalance	and	the	value	mindset	that	
EPF	challenges	in	its	work.	

Addressing	 this	 issue	 brings	 a	 new	 perspective	 on	 history,	
according	to	which,	for	example,	it	is	not	simply	that	there	were	
more	male	writers	than	there	were	female	writers,	but	also	that	
the	 unjust	 distribution	 of	 power	 and	 the	 social	 “trajectories”	
of	 structural	 exploitation	 have	 deprived	 us	 of	 the	 creations	
of	 female	writers	 and	 of	 the	 ability	 of	 the	 entire	 literature	 to	
be	completely	different.	Because	 if	 in	 the	past	 female	writers	
were	the	same	in	number	(or	more)	as	male	writers,	their	work	
would	have	changed	humanity’s	attitudes,	influenced	by	fiction;	
moreover,	influenced	by	the	work	of	their	fellow	female	writers,	
male	writers	would	 also	 have	 changed	 their	 styles	 and	 other	
features	of	their	professional	output.

This	approach	goes	even	deeper	because,	according	to	a	saying	
attributed	 to	 Antoine	 de	 Saint-Exupéry,	 Nazism	 destroyed	
thousands	of	Mozarts,	that	 is,	not	only	were	there	few	female	
writers	in	the	past	centuries	because	of	unjust	socio-economic	
systems,	but	all	genders,	including	a	large	number	of	male	creative	
people,	were	not	able	to	bring	their	talents	to	fruition	because	
of	socio-economic	and	political	difficulties	(first	and	foremost,	a	
culture	of	widespread	violence).	Thus	 the	phenomenon	called	
“structural	violence”	determined	the	type	of	civilization	we	live	
in,	including	the	behavioral	culture	of	today’s	societies	and	the	
trajectories	 (“path	 dependency”)	 of	 the	 political	 economy	 of	
today.	Thus,	addressing	 the	gender	 issues,	among alia,	 is,	by	
nature,	political	and	goes	to	the	heart	of	the	issues	of	fairness	
and	human	dignity	as	prerequisites	for	the	development	of	the	
global	human	civilization.	
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And	so	today	we	must	not	only	fight	for	gender	equality,	but	also	
work	on	re-evaluation	of	what	humanity	and	history	would	have	
been	like	if	gender	inequality	had	not	been	there,	and	if	power	
imbalances	had	not	so	deeply	distorted	the	face	of	human	history.	
And	it	is	from	the	point	of	view	of	that	re-evaluation	that	gender	
inequality	 is	 unjustified	 today.	 That	 re-evaluation	 requires	not	
just	upholding	equality	today,	but	“positive	discrimination.”	

A	question	arises:	imagine	that	in	one	case	there	are	a	hundred	
male	writers,	and	fifty	male	and	fifty	female	writers	in	another	
case.	Isn’t	the	variety	of	their	outputs	sufficient	in	both	cases?	
In	 other	 words,	 is	 it	 not	 discriminatory	 to	 consider	 that	 one	
of	 the	 genders	 is	 so	 important	 that	 the	 absence	 of	 its	 voice	
has	 impoverished	 humanity’s	 merits	 in	 the	 fields	 of	 beauty,	
production,	 development,	 and	 humanization?	 Naturally,	 the	
answer	is	no.	Fifty	male	and	fifty	female	writers,	as	well	as	the	
equal	presence	of	all	possible	genders	 in	any	group,	enabling	
people	 to	express	 their	views	 from	different	gender	 “angles”,	
enriches	 diversity	 and	 hence	 also	 the	 merits	 and	 well-being	
of	humanity.	 In	 the	absence	of	diversity,	 truth	suffers,	as	 it	 is	
only	accessible	by	gaining	 insight	 through	the	combination	of	
multiple	approaches.	

And	the	many	instances	of	encroachment	on	the	truth	that	we	
are	witnessing	today	in	the	digital	age,	in	the	conditions	of	the	
internet	“post-truth”	“pandemic”,	are	also	proof	that	defending	
the	truth	is	difficult	because	there	have	been	so	many	approaches	
that	are	missed	in	today’s	human	“voice	library,”	including	class,	
racial,	ethnic,	cultural,	gender,	geographical,	religious,	linguistic	
and	other	varieties.	

The	time	has	come	to	restore	the	pluralism	of	humanity	in	all	
possible	spheres.	This	will	only	help	to	establish	the	truth,	and	it	
is	the	best	way	to	defend	against	encroachments	on	the	truth.

There	 is	 one	 more	 “criticism”	 of	 gender	 equality	 policy.	 Its	
essence	 is	 that,	 since	humanity	 is	built	on	 the	notion	of	man	
as	the	dominant	gender	(patriarchy),	women’s	active	entry	into	
the	public	sphere	only	strengthens	its	power-unjust,	hierarchical,	
violence-based	structures,	since	the	structure,	being	perpetual,	
dictates	the	actor’s	behavior.	Thus,	female	judges	or	teachers	
in	 Armenia	 have	 not	 changed	 the	 corrupt,	 ineffective	 nature	
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of	these	institutions,	and	there	are	many	women	in	the	public	
sphere	who	express	aggressive	ideas	and	values.

It	should	be	understood	here	that	EPF	does	not	consider,	and	there	
is	no	reason	to	believe,	that	women,	as	mothers,	sisters,	wives,	
bear	more	“humane”	or	“gentle”	values	than	men.	Equalizing	
the	rights	of	females	and	other	genders	with	that	of	males,	the	
formation	 of	 pluralism,	 and	 freedom	 from	 discrimination	 will	
simply	enrich	the	plethora	of	common	approaches.	The	question	
is	not	what	values	“women	in	general”	hold;	the	issue	is	that	for	
centuries	half	of	society	has	been	deprived	of	power	for	public	
presence	and	equal	participation	in	public	activities.	It	is	clear	
that	lifting	this	ban	will	enrich	society.	The	struggle	for	gender	
equality	 has	 been	 going	 on	 for	 a	 long	 time	 and	 is	 still	 going	
on.	 The	appearance	of	 “male	nurses”	 alongside	 the	 	 “female	
nurses”	was	at	the	time	a	small	revolution.	Imagine	how	many	
new	 concepts	 and	 their	 corresponding	 phenomena	 would	
have	developed	if	there	had	been	no	gender	or	other	types	of	
discrimination	 in	 societies.	 Sometimes	 it	 is	 helpful	 to	 look	 at	
humanity	 in	 such	 a	different	 way	 (Lyotard’s	The Differend	
fits	here	too).	For	example,	instead	of	rigid	hierarchical	systems,	
teamwork	 might	 have	 been	 more	 advanced.	 Instead	 of	 the	
concept	 of	 “leader”,	 the	 concept	 of	 “facilitator”	 might	 have	
been	more	widespread;	leadership	and	power	might	have	been	
defined	not	as	a	rigid	hierarchy	based	on	the	threat	of	violence,	
a	top-down	pyramidal	system,	but	as	responsibility,	a	bottom-up	
pyramid;	the	institution	of	the	“Ministry	of	Development”	might	
have	been	established	 in	many	countries	 sooner	 than	 it	was;	
instead	 of	 corrupt	 judges,	 civil	mediators	 –	 reputable	 people,	
whom	 parties	 address	 voluntarily	 to	 settle	 disputes	 amicably	
outside	of	the	judiciary,	could	have	played	a	much	bigger	role.	
There	might	be	many	social	roles	in	the	world	which	have	not	
yet	appeared	or	have	already	unjustifiably	 faded,	and	maybe	
many	 roles	which	 exist	wouldn’t	 have	 existed	 –	 for	 example,	
the	 roles	 of	 “thief-in-law”	 or	 “kyartu”.	 Let’s	 think	 about	what	
these	new	social	roles,	professions,	social	subjectivities	should	
be	as	we	are	still	going	through	the	process	of	institutionalizing	
gender	equality.	

Let	us	end	with	a	well-known	story	about	the	first	female	member	
of	the	US	Supreme	Court:	the	late	Ruth	Ginsburg.
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“How	many	women	do	you	think	should	be	in	the	nine-member	
Supreme	Court	to	be	fair?”	She	was	once	asked.	

“Nine,”	she	replied,	which	aroused	much	surprise.	

“There	have	been	nine	men	for	centuries,	but	that	did	not	come	
as	a	surprise,”	Ruth	said.	

For more information, please follow the link:  
https://epfarmenia.am/documents/EPF-gender-mainstreaming
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The	 2018	 revolution	 that	 took	 place	 in	 Armenia	 contributed	 to	
the	 creation	 of	 new	 content	 directions	 and	 solutions	 for	media	
production	creativity.	The	revolution	created	a	situation	that	helped	
to	make	new	themes	topical,	to	increase	access	to	information,	
and	to	improve	the	monitoring	functions	of	society	and	the	media.

The	 Eurasia	 Partnership	 Foundation’s	media	 program	 grants,		
have	been	adapted	 to	 the	new	situation	 since	 the	 revolution	
and	 have	 been	 awarded	 in	 several	main	 areas.	 In	 particular	
focus	areas	were	the	revolution	and	its	coverage,	urban	culture	
and	 Soviet	 heritage,	 data	 journalism	 and	 reforms	 aimed	 at	
improving	public	 life	were	addressed.	These	areas	are	mostly	
presented	with	new	and	alternative	approaches,	using	media	
tools,	solutions	and	platforms	which	have	not	been	used	before.

One	 of	 them	 is	 the	 “Alternative”	 media	 content	 production	
grant	 program,	 which	 aims	 to	 create	 and	 distribute	 creative	
and	 innovative	 copyright	 media	 content	 on	 human	 rights	
and	 fundamental	 freedoms	 in	 Armenia.	 Among	 the	 dozens	
of	materials	 and	 projects,	 two	 films	 were	 created	 within	 the	
framework	of	 the	“Alternative”	media	production,	which	were	
attempts	 to	 present	 the	 2018	 revolution,	 public	 perceptions	
and	expectations	in	a	new	and	interesting	format.		

“Transition”	is	a	documentary film	produced	by	Platform	Festival.	
It	presents	the	revolution	and	public	perceptions	through	three	
heroes	living	in	Yerevan,	Gyumri	and	Vanadzor.	The	film’s	heroes	
compare	the	experiences,	emotions	and	expectations	of	April-
May	2018	with	their	feelings	towards	previous	movements.

The	film	“LIVE”	by	Artashes	Matevosyan	is	also	an	attempt	to	
document	 the	 2018	 revolution.	 The	 film	 is	 based	 on	 the	 the	
archives	 of	 personal	 videos	 of	 Armenian	 citizens	 and	 people	

SUPPORT FOR 
MEDIA PRODUCTION 

https://www.youtube.com/watch?v=TOGUgyuOTUE
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who	were	in	Armenia	at	the	time,	their	live	broadcasts	on	social	
networks,	the	events	taking	place	in	their	apartments,	houses	
and	yards,	and	their	thoughts	and	discussions	on	the	revolution.	

The	 film	 depicts	 the	 revolution	 from	 the	 outside	 and	 inside,	
presenting	 the	 parallel	 reality	 that	 existed	 in	 April-May	 2018	
and	involving	different	segments	of	society.	

The	two	alternative	films	present	the	course	of	the	revolution	
through	 the	 eyes	 of	 ordinary	 people,	 and	 depict	 the	 lives	 of	
people	in	that	“process”,	thus	giving	them	the	opportunity	to	
change	from	an	eyewitness	into	a	documentary	filmmaker.	

In	 post-revolutionary	 Armenia,	 the	 role	 of	 the	 media	 as	 an	
oversight	 body	 increased	 significantly.	 This	 process	 was	
supported	in	the	framework	of	the	Media	for	Informed	Citizen	
Engagement	 (MICE)	 project.	 In	 particular,	 at	 the	 initiative	 of	
Hetq	 investigative	 journalists,	 the	 website	 data.hetq.am	 was	
created,	which	 is	 a	 usable	database	of	 high-ranking	officials’	
property,	 the	 first	 of	 its	 kind	 in	 Armenia	 and	 the	 region	
(information	 on	 officials’	 assets	 is	 usually	 posted	 separately,	
and	without	 the	 opportunity	 for	 the	 data	 to	 be	 compared	 or	
processed).	 The	 database	 created	 by	 Hetq,	 in	 addition	 to	
showing	a	comprehensive	 list	of	 registered	officials’	declared	
assets,	also	shows	the	family	and	business	relationship	of	each	
of	them	with	other	officials.		

The	database	includes	the	data	of	high-ranking	officials	of	the	
executive,	legislative	and	judicial	branches,	and	it	continues	to	
expand,	creating	new	tools	and	including	more	data.	

In	the	post-revolutionary	period,	new	topics	were	developed	in	
the	media	 field,	which	 are	 aimed	 at	 development,	 imparting	
new	 meaning,	 and	 rendering	 topical	 existing	 but	 unspoken	
issues	in	public	discourse.

In	this	regard,	EPF	has	supported	several	projects	that	present	
post-Soviet	 urban	 culture,	 architecture	 and	 their	 distinct	
features.	 These	 projects	 also	 successfully	 complement	 the	
initiatives	aimed	at	preserving	and	 reinventing	urban	 culture	
that	have	recently	begun	in	Armenia.

For more information follow the link: 
https://epfarmenia.am/documents/support-for-media-
production-continuation

https://data.hetq.am/


14

an
nu

al
 r

ep
or

t 
20

19

Today,	 when	 education	 and	 learning	 are	 some	 of	 the	 most	
frequently	 mentioned	 areas	 of	 improvement	 that	 Armenia	
needs,	EPF	looks	back	at	its	work	of	the	previous	years,	trying	
to	identify	projects	and	approaches	that	constitute	the	essence	
of	 its	 education	 and	 learning	 methodology.	 In	 fact,	 most	 of	
the	work	that	EPF	does	is	relevant	for	education	and	learning:	
trainings,	 coaching,	mentoring,	 brainstormings	 –	 all	 of	 these	
types	of	EPF’s	work	are	devoted	to	providing	its	beneficiaries	
(as	well	as	itself)	with	new	knowledge,	skills,	competences,	and	
capacities.	 EPF	 has	 used	 specific	methodologies	 that	 it	 calls	
its	 signature	methods	 for	 this	 aim:	Methodology	 of	 Systemic	
Thought	 Activity	 (MSTA)	 and	 Creative	 Games2;	 Conflict	
Transformation	School;	Critical	Thinking	School;	NGO	Capacity	
Building	School;	Local	Democracy	School;	etc.	A	related	large-
scale	 informal	educational	strategy	 is	EPF’s	work	through	the	
Youth	 Bank	 network3,	 with	 the	 network	 of	 InfoTuns,	 covering	
entire	 Armenia,	 including	 trainings	 in	 media	 literacy	 and	
periodic	 Mardamej	 Social	 Innovation	 Camps.	 EPF’s	 website	
contains	 numerous	 public	 lectures	 and	 presentations	 under	
the	‘Jam	Session’	heading.	Finally,	EPF	has	developed	a	series	
of	 publications	 under	 a	 general	 headline	 of	 ‘EPF	 University’:	
these	 include	 research	 materials	 that	 contain	 an	 important	
educational/learning	component.

EPF	 has	 worked	 on	 research	 and	 development	 of	 specific	
collections	on	the	topics	that	have	not	been	much	articulated	
or	 debated	 in	 Armenia:	 research	 projects	 on	 such	 values	 as	
democracy	 in	 Armenian	 literature;	 the	 roots	 of	 violence	 in	

2. https://epfarmenia.am/thought-leadership/creative-game	

3. https://epfarmenia.am/project/youthbank	

EPF EDUCATION AND LEARNING

https://epfarmenia.am/thought-leadership/creative-game
https://epfarmenia.am/project/youthbank
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Armenia;	expressions	of	tolerance	and	intolerance	in	literature	
and	 education;	 a	 study	 of	 20th	 century	 Armenia	 with	 special	
emphasis	on	the	impact	of	the	Soviet	times	on	today’s	Armenia	
and	alternative	history	education.	Over	the	years,	there	have	
been	several	practical	manuals	developed,	on	conflict	reporting	
by	the	media,	critical	 thinking,	Armenia	and	European	Union,	
democracy	 and	 human	 rights,	 gender,	 various	 aspects	 of	
judicial	reform,	religious	tolerance,	etc.	Most	of	these	materials	
are	 available	 on	 EPF’s	 website.	 Also,	 within	 the	 Civil	 Society	
Development	 Program,	 funded	 by	 USAID	 (2014-2019),	 EPF	
developed	a	website	hkdepo.am,	which	contains	major	learning	
and	 educational	 resources	 for	 NGOs,	 such	 as	 modules	 on	
communication,	fundraising,	advocacy,	financial	management,	
leadership	and	management,	grant-making,	etc.

EPF	has	also	addressed	formal	education,	particularly	targeting	
higher	education	in	Armenia.	The	initiatives	were	directed	towards	
enhancing	academic	independence,	the	need	in	a	fit	between	
education	and	business,	reforming	post-Soviet	universities,	and	
legislative	amendments.	EPF	staff	has	participated	in	the	formal	
education	 reform	 ideas	 generation	 and	 policy	 advocacy	 in	 a	
variety	of	ways:	via	being	engaged	in	the	various	government-
initiated	 councils,	 and/or	 media	 and	 public	 discussions,	 etc.	
Many	of	EPF	staff	are	university	teachers,	graduate	students,	
or	fellows	in	Armenia	or	internationally,	which	gives	them	first-
hand	expertise	on	 the	needs	and	ways	of	 formal	educational	
reform	in	Armenia.

This	 experience	 will	 be	 upheld	 and	 enhanced	 thanks	 to	 the	
new	 project	 that	 EPF	 is	 starting	 in	 2021	with	 the	 support	 of	
European	Union.	The	project	is	aimed	at	protecting	the	rights	
of	young	people	and	strengthening	the	capacities	of	students	
and	student	organizations	and	encouraging	their	engagement	
in	 public	 affairs.	 It	 will	 be	 implemented	 with	 EPF’s	 partner,	
‘Restart’	Student	Civic	Initiative4,	a	country-wide	movement	of	
university	students	working	for	change.

4. https://www.facebook.com/restarttotale/	

https://www.facebook.com/restarttotale/
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METHODOLOGY

Having	done	so	much	 in	 the	areas	of	 formal	and	particularly	
informal	education,	EPF	has	built,	over	the	years,	both	its	areas	
of	 engagement	 in	 the	 education	 and	 learning,	 as	 well	 as	 its	
specific	 approaches	 to	 this	 public	 need.	 Informal	 education	
and	 life-long	 learning	are	at	 the	core	of	 this	approach.	EPF	 is	
studying,	 over	 the	years,	 the	effectiveness	of	 its	 educational	
and	 learning	methods,	 trying	 to	 find	 best	 ways	 of	 providing	
a	 learning	environment	 to	 its	 beneficiaries	 so	 that	 there	 is	 a	
discernable	 process	 of	 transition	 from	 abstractly	 accepting	
values	to	their	critical	discussion;	to	moving	to	the	change	of	
attitudes;	and	to	eventually	having	an	impact	on	behaviors.

In	 its	 educational	 and	 learning	 methods,	 EPF	 focuses	 on	
thinking	 and	critical thinking;	 providing	 beneficiaries	with	
an	 opportunity	 to	 develop,	 build	 and/or	 change	 their	 value	
systems;	 attitudes;	 and	 therefore	 behaviors;	 focusing	 on	
practical	learning	but	not	forgetting	that	best	learning	is	if	the	
learning	methods	are	consciously	understood	and	appropriated	
by	the	learners;	studying	various	learning	methods	which	have	
been	 successfully	 used	 internationally;	 making	 the	 concept	
of	 elicitive	 learning	 (which	 means	 that	 the	 beneficiaries	 are	
provided	not	 so	much	with	data	and	 information	as	much	as	
with	the	capacities	of	making	use	of	the	data	and	information	
that	they	already	possess)	the	core	of	its	approach;	using	the	
‘fractal’	method	of	learning,	the	essence	of	which	is	that	every	
good	professional	should	become	an	educator	(at	least	informal	
educator)	of	the	competences	that	he	or	she	possesses;	and	that	
best	learning	is	when	one’s	work	is	presented	as	an	educational	
source	to	those	who	need	to	do	the	same	type	of	work.	

Several	of	EPF-produced	 lectures	and	presentations	within	 its	
Jam	Session	series	are	devoted	to	the	methodological	aspects	
of	 learning,	 presenting	 important	 views	 on	 the	 history	 of	
education;	 psychology	 of	 learning;	 impediments	 to	 effective	
learning;	the	crises	of	the	formal	educational	systems	globally	
and	 in	 Armenia;	 and	 priorities	 in	 learning	 areas/subjects	 for	
Armenia’s	 citizens	 today	 –	 emphasizing,	 in	 this	 respect,	 the	
need	in	learning	on	how	to	build	values	and	social	skills.	
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Among	 the	 priorities	 that	 the	 formal	 educational	 system	 of	
Armenia	does	not	address	sufficiently	today	EPF	has	identified	
critical	 thinking;	 conflict	 transformation	 skills	 (rather	 than	
conflict	 resolution	 and	 conflict	 studies;	 history	 of	 diplomacy	
and	war;	or	adversarial	negotiation	skills);	capacity	to	read	and	
understand	 texts	 and	 evaluate	 the	 ideas	 expressed	 in	 them	
in	 a	 valid	 way;	 capacity	 to	 write	 texts	 about	 texts;	 capacity	
to	paraphrase;	 capacity	 to	edit;	 capacity	 to	express	valuable	
ideas	via	communication;	capacity	to	see	things	from	another	
perspective	and	therefore	to	innovate;	capacity	to	understand	
what	 is	 a	 law	 and	 what	 are	 the	 law	 systems;	 capacity	 to	
cooperate	 in	 teams	 and	 communities;	 capacity	 to	 evidence-
based	rather	than	dream-based	planning;	capacity	to	do	valid	
research;	 capacity	 to	 successfully	 address	 the	 gaps	 between	
values,	 ideologies	 and	 false	 knowledge	 propagated	 by	 the	
official	 systems	 versus	 individual	 behavioral	 rationality;	 etc.	
EPF	meets	many	people	who,	having	studied	in	the	universities,	
often	lack	understanding	of	what	is	science	and	how	scientific	
approaches	 differ	 from	 non-scientific	 ones	 or	 simply	 from	
opinions.	These	 folks	have	de-learned	valuing	 individual	hard	
work	and	creativity	as	opposed	to	cut	and	paste,	copycatting	
or	plagiarizing	the	ideas	and	work	of	others.	They	often	have	
gone	far	away	from	appreciating	the	need	in	and	being	capable	
of	hard	work	if	one	wants	to	 learn,	and	have	to	make	special	
efforts	 to	 come	back	 to	 a	 learning	mode.	 This	makes	 EPF	 to	
conclude	that	it	is	social	and	formal	educational	systems	that	
adversely	 affect	 the	primary	and	basic	 creative	 capacities	 of	
youth	over	the	time	of	their	official	learning	processes.

All	these	priorities	are	being	addressed	by	EPF	in	its	educational/
learning	approaches.	By	contrast,	such	capacities	as	abstract	
creativity	 and	 project	 idea	 development	 are	 not	 among	 the	
priorities	 that	 the	 Armenian	 public	 lacks,	 according	 to	 EPF’s	
observations.

Via	 providing	 educational	 and	 learning	 opportunities,	 EPF	 is	
incessantly	 in	 a	 learning	mode	 itself.	 Its	methodology	 of	 the	
‘life-long	 learning’	cycle	can	be	presented	as	 follows:	helping	
the	 outstanding	 professional	 understand	 why	 do	 they	 do	
things	 the	way	 they	 do,	 i.e.	 discerning	 the	methods	 of	 their	
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work;	making	these	methods	explicit	and	therefore	teachable;	
helping	 the	 professional	 become	 a	 teacher	 (trainer,	 mentor	
etc.)	 in	 their	 area	 of	 work;	 making	 a	 good	 educator	 from	 a	
professional;	via	teaching,	the	professional	understands	better	
their	 ways	 of	 working	 and	 improves	 them;	 this	 generates	 a	
need	in	re-evaluating	and	re-defining	one’s	new	working	aims,	
and	therefore	ways	and	methods;	explicating	them	in	the	next	
round;	and	imparting	to	their	pupils	and	beneficiaries;	etc.

The	other	element	of	EPF’s	 ‘life-long	 learning’	approach	 is	 its	
principle	of	not	letting	go	the	beneficiaries.	Even	if	the	limitations	
of	 its	 projects	may	not	 allow	 it	 to	 continue	working	with	 the	
same	 group	 of	 people	 for	 a	 very	 long	 time,	 EPF	 a)	 collects	
feedback	 from	 educators	 and	 learners	 after	 every	 event;	 b)	
analyzes	 the	 feedback;	 c)	 offers	participants	opportunities	 to	
stay	engaged	with	EPF,	be	it	via	internet	networks	and	social	
media	or	via	opportunities	to	participate	 in	other	activities	 in	
other	projects;	d)	offers	participants	opportunities	of	becoming	
educators	 themselves	 in	 the	 areas	 they	 immersed	with	 EPF;	
e)	builds	a	network	of	beneficiaries	from	a	variety	of	learning	
projects	 and	 situations	 so	 that	 they	 have	 opportunities	 of	
working	together,	mutually	enriching	their	endeavors	already	
outside	EPF’s	remit	with	their	own	expertise;	f)	builds	clusters	
of	outstanding	professionals	who	help	it	increase	its	educational	
and	learning	resource	via	participating	in	a	variety	of	its	activities	
as	 leaders	 and	 educators;	 g)	 promotes	 participation	 of	 such	
individuals	 in	other	relevant	change	projects	of	other	entities	
and	organizations,	including	policy	and	international	networks.	
Thus	EPF	tries	to	offer	its	beneficiaries	a	variety	of	chances	of	
achieving	 a	 sustainable	 impact	 and	 further	 development	 of	
their	learning	experiences	with	EPF.	

Many	of	EPF’s	learning	projects	are	built	as	a	combination	of	a	
training,	or	School,	with	an	opportunity	for	the	participants	to	
engage	afterwards	in	a	practical	project	implementation	after	
the	learning	process,	a	project	based	on	the	ideas	brainstormed	
during	 the	 learning	process.	 Thus	 the	beneficiaries	acquire	a	
chance	 of	 using	 knowledge	 they	 acquired	 theoretically	 in	
practical	 work;	 as	 well	 as	 of	 learning	 several	 competences	
which	accompany	the	main	topic	of	the	project,	such	as	project	
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management,	administration,	team	work,	leadership,	discerning	
the	 unexpected	 impact	 in	 addition	 to	 the	 expected	 impact,	
flexibility,	risk	management,	forward	looking,	etc.

Finally,	 EPF	 is	 also	 engaged	 in	managing	 a	 network	 of	 local	
and	 international	 fellows	 and	 interns,	 as	 part	 of	 a	 variety	 of	
its	projects.	Fellows	and	 interns	are	being	accommodated	 for	
several	weeks	or	months	both	in	its	premises	as	well	as	in	partner	
organizations.	Working	on	this,	EPF	not	only	provides	practical	
learning	 opportunities	 to	 guests,	 but	 also	 provides	 learning	
opportunities	to	the	host	organizations.	EPF	has	analyzed	the	
reasons	for	a	success	or	failure	of	a	variety	of	internships	and	
has	come	to	a	conclusion	that	internship	is	not	so	much	a	way	
of	acquiring	additional	workforce	for	free	as	much	as	(or	at	least	
in	an	equal	part)	an	opportunity	for	the	learner	to	be	immersed	
in	a	learning	environment.	EPF	makes	it	clear	to	its	staff	as	well	
as	 partner	 organizations	 that	 they	 should	 devote	 resource	 –	
time	and	planning	–	to	creating	a	learning	environment	for	their	
guest	learners;	they	should	artificially	plan	and	build	time	and	
effort	to	work	with	fellows	and	interns,	otherwise	interns	will	not	
acquire	learning	sufficiently.	This	means	that	host	organizations	
should	become	educators	themselves	rather	than	expect	that	
the	guest	visitors	will	immediately	embark	upon	helping	them	
effectively	with	no	significant	effort	of	induction	and	teaching.

In	all	 this	work	EPF’s	 aim	 is	 to	provide	 the	Armenian	 society	
and	 international	community	 learned	and	 learning	 individuals	
and	teams	with	leadership	skills	in	their	areas	of	interest	and	
specialism.

EVERY ACTIVITY IS LARGER THAN ITSELF; 
LEADERS ARE EDUCATORS AND LEARNERS

Every	EPF’s	endeavor	has	a	concrete	aim	but	at	the	same	time	
it	also	aspires	at	having	a	symbolic	significance,	to	mean	more	
than	a	project	or	its	part:	EPF	tries	to	model	its	actions	as	the	
ones	that	can	be	useful	to	the	others	and	replicable.	This	refers	
first	of	all	to	its	style	of	using	MSTA	as	well	as	critical	thinking	
in	its	management.	EPF	tries	to	be	an	organization	which	is	an	
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example	for	learning	itself.	In	its	work	on	CSO	DePo,	EPF	presented	
management	and	administration	as	a	creative	and	fun,	rather	
than	boring	and	monotonous	activity.	 Its	 focus	on	 innovating	
management	that	it	uses	trying	to	enhance	its	own	operation	is	
being	transmitted	–	via	its	trainings	and	examples	–	to	all	those	
who	can	benefit	from	it	via	observing,	understanding,	learning,	
perhaps	partly	 replicating,	fitting	 to	 their	own	circumstances,	
and	creatively	developing	further.	 If	EPF	conducts	an	activity,	
it	 is	 not	 just	 for	 the	 beneficiaries	 to	 participate	 and	 benefit	
passively;	 it	 is	also	 for	 them	to	actively	understand	how	 it	 is	
conducted,	why	 in	this	particular	way,	and	how	one	could	do	
the	same	or	a	similar	thing	with	the	same	or	better	result.	Thus,	
making	beneficiaries	into	leaders	goes,	in	EPF’s	approach,	side-
by-side	with	making	 beneficiaries	 and	 clients	 into	 educators,	
and	 reciprocally	 learning	 from	 them	as	well.	 The	first	 step	 in	
this	 strategy	 is	 to	 create	 conditions	 for	 self-reflection.	 EPF	
develops	algorithms	and	business	processes	that	are	useful	for	
its	internal	operations,	such	as	event	organization,	facilitation,	
empowerment,	 grant-making,	 working	 with	 the	 consortia,	
database	and	communication	tools,	 institutional	memory,	the	
editing	and	publications	tool,	etc.	Topics	that	are	prioritized	are	
the	ones	which,	 in	EPF’s	observation,	 lack	clear-cut	principles	
aimed	at	maximizing	the	effectiveness	of	their	impact.	Usually	
the	organizations,	particularly	in	Armenia,	do	not	focus	on	them,	
whereas	they	play	a	crucial	role	in	contributing	to	the	impact	of	
projects.	These	tools	then	become	a	learning	resource	that	EPF	
offers	to	other	organizations.

For more information, please follow the link: 
https://epfarmenia.am/document/EPF-Education-and-Learning-
Continuation
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